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Aims and Objectives of the Relationship and Positive Behaviour Support Policy
Norfolk Community Primary School aims to provide a caring, calm and secure environment in which tolerance, understanding and respect for others is fostered. We aim to promote a positive culture and to encourage in all children a sense of responsibility to themselves, to our school and to the wider community. This is achieved through governors, staff, children and parents/carers working in partnership.
We aim to:
    ●  Encourage a calm, purposeful and happy atmosphere that supports good
        learning.
    ●  Foster children’s positive attitudes towards themselves and others which recognises  
        and values achievements at all levels.
    ●  Enable pupils to recognise and appreciate appropriate behaviour.
    ●  Encourage increasing self-regulation and independence so each child learns to
        accept responsibility for their own behaviour and choices.
    ●  Provide a consistent approach to behaviour management across the school.
    ●  Make boundaries of acceptable behaviour clear and develop children’s understanding  
        of the relationship between actions and consequences.
    ●  Enable pupils to feel safe in our school.
    ●  Provide an interesting, well-planned curriculum that motivates children to learn
        alongside developing the social, emotional and behavioural skills.
    ●  Implement a trauma-informed approach to behaviour in our school
Relational Practice
The school’s Relationship and Positive Behaviour Support Policy is based on the belief that behaviour management systems will not be successful unless they are supported by strong relationships between children and the adults in school. We believe that it is vital for all staff to build trust with each child to support them in developing the strategies they need to self-regulate and manage their own behaviours. We aim to build this trust by providing ongoing opportunities for every child to experience healthy, positive interactions with emotionally available adults. 
We recognise that children may need different levels of support and types of interactions from adults at different points during their educational journey from Nursery to Year 6, so aim to ensure that all staff are confident in modelling positive interactions and adapting their responses, so that children know that they are valued as individuals regardless of their behaviour choices. 
We aim to ensure that, when addressing poor behaviour choices, children’s self-esteem is protected. This includes always providing the opportunity for a fresh start and developing their understanding that choices are an integral part of learning, so it is normal for them to  need support from adults to understand and modify their behaviour.  We ensure that talking about any issues will only ever refer to the behaviours observed and not to the child as an individual. 
We believe in developing a culture where staff are unfailingly  positive and empathetic towards our children, both within class and across the school community. We encourage staff to unpick and reflect on the behaviours we see from pupils and to consider how we can adapt their provision to support them better moving forward. We believe in including parents/ carers in these conversations as much as possible as we recognise they are the specialists in their child’s life. 
Trauma Informed Practice
Norfolk Community Primary School is invested in following a ‘trauma informed’ approach to supporting pupils, including those who demonstrate behaviours which may become barriers to their academic achievement and general well-being. These behaviours are often linked to the adverse childhood experiences (ACES) that children are exposed to, prior to and during their time at Norfolk, and beyond.  Many will have experienced traumatic circumstances such as: bereavement, parental separation, SEND (both identified and undiagnosed), relocation/ changes in living arrangements, domestic violence, neglect or abuse, parental ill health (physical and mental). 

Trauma informed practice includes strategies linked to helping children to protect, relate, regulate and reflect. 
 
Protect  
· Providing ‘safety cues’ throughout the school day, including: ‘meet and greet’ at the classroom door; all adults using children’s names and commenting on something positive about them as they move around the school building. 
· A whole school commitment to avoiding psychologically/ neurologically damaging children by never using a harsh voice, shouting at children, putting children down, criticising children or shaming them.  
· Adults using ‘PACE’ modes of interaction: being playful, attuned, curious and empathic. 
· Providing opportunities for children to talk freely with staff who offer empathy and nurturing that makes them feel valued and emotionally regulated, enabling them to interact with positive social engagement rather than defensiveness throughout the school day.
· Ensuring that all interactions with children are socially engaging, with adults seeking to lower children’s levels of stress, thus decreasing the likelihood of children reacting defensively. Strategies include: relating in a light, relaxed way; using a steady voice; using neutral body language; mirroring the intensity of the child in a non-threatening way; affect attunement (the adult positioning themself alongside the child).
· The use of activities and interventions in class that enable children to feel safe enough to talk, if they wish, about painful life experiences which are interfering with their ability to learn and their quality of life. For example, ‘I wish my teacher knew’: what matters to them, who matters to them, their hopes and dreams.
· Making reasonable adjustments to support children who have experienced trauma and may need adaptations to parts of their routine during the school day. 
· Identifying a key member of staff and inclusion team intervention for children identified as needing additional support due to prior experiences or trauma.
· Encouraging parents/carers to speak regularly to class teachers, the inclusion team and senior leaders. 
· Ensuring that the school’s curriculum is well-planned and appropriately pitched and paced, in recognition that effective planning and the provision of the right resources  helps to encourage positive behaviours, alongside recognising that some children are dealing with challenging circumstances or past trauma that makes it difficult for them to engage in learning and can lead to them becoming dysregulated, so that they need access to a safe place and an emotionally available adult.

Relate 
· There is a whole-school commitment to enabling children to see themselves, their relationships and the world positively, rather than through a lens of threat, danger or self-blame. 
· For children who may have anxieties or have experienced trauma, staff ensure they are provided with repeated positive relational opportunities to support them to build relationships and trust, and to develop their self-help and help-seeking skills.  
Regulate 
· The Zones of Regulation are used as a key strategy across school to develop children’s ability to self-regulate their emotions so that they can cope with everyday stress and be most able to learn and interact. 
· For pupils who need additional support to regulate, the school offers relational interventions to support their learning, well-being and mental health, including supporting children to feel calm, soothed and safe. These interventions aim to teach children strategies to help them to  identify their emotions and cope with these feelings so they can get back to  feeling calm and ready to learn. There is a focus on evidence-based interventions that aim to repair psychological damage and brain damage caused by traumatic life experiences. 
Reflect  
· Staff have access to training and development in the art of good listening, effective dialogue, empathy and understanding, so that they are able to hold reflective conversations instead of asking a series of questions / giving lectures.  
· A comprehensive RSHE (Relationship, Social and Health Education) curriculum is in place across school, providing opportunities for all children to reflect on their lives.
· Learning mentor support is available for  staff and parents/carers to help them have empathetic conversations with children who want to reflect and share how they are feeling about their life or prior experiences.
· Some pupils access Learning Mentor support and intervention to help them reflect on their prior life experiences and their feelings.
· Development opportunities and training enable staff to help children move from expressing  their trauma / painful life experiences through their behaviour to being able to reflect on those experiences.
 
Rights Respecting Schools
The school has achieved the Rights Respecting Schools Silver Award and is working towards Gold, linked to the explicit embedding of the UN Convention on the Rights of the Child in policy, practice and culture. Adults and children work together towards the goal of promoting and putting into practice children’s rights, leading to four key areas of impact; wellbeing, participation, relationships and self-esteem. The RRSA Impact Evidence Pack presents evidence that taking part in the Rights Respecting Schools Award results in children being happier and healthier, feeling safe, having better relationships and becoming active in school life and the wider world. These positive outcomes align with the aims of the school’s Relationship and Positive Behaviour Support Policy.

School Reward Strategies 
The school recognises the importance of encouraging and celebrating children’s positive behaviour choices and there are a range of strategies in place to ensure there is a strong focus on rewarding and acknowledging good choices, including:
· Weekly ‘Shine and Share’ assemblies. Each class teacher chooses two children for positive progress in their learning, social skills or well-being, with one receiving a ‘Shine and Share’ certificate and one receiving a ‘Norfolk Navigators’ certificate. Parents/carers are invited to join the assembly during which their child receives their certificate. 
· Staff using ClassDojo to communicate positive messages regularly with parents/carers, for example: sending messages, awarding Dojo points for behaviour or learning, sharing photos of children’s learning. 
· Staff using 'positive postcards’ to celebrate a child’s behaviour choices or learning. 
· Each class working together to earn points towards a whole class reward at the end of each half term. 
· Individual and class rewards for improving attendance, such as: an invitation to a 100% attendance activity, a class trip to the park or extra playtime. 

Our response when children demonstrate behaviours that challenge

All behaviour is a form of communication. Behaviours that challenge can occur when a child is struggling to cope with the situation they are in and is not able to communicate this in a socially acceptable way, which leads to them being unable to manage their emotions appropriately. Factors for staff to consider may include school or home related stress, low self-esteem, work avoidance, difficulties with peer relationships. There may also be situations where a child perceives a threat, so that they are likely to display fight, flight or freeze responses. 

Turnaround Time
If a child’s behaviour is showing that they are struggling to regulate/ engage positively, they can be offered the option of taking some time out. A turnaround table with resources, including sensory equipment, is available in each classroom and other spaces may be identified for this purpose, such as the windowsills on the KS2 corridor. Providing this space, if the child is able to respond safely and through seeking adult support in a positive way, can enable the child to calm and refocus, so that they can then re-engage with their learning. 
Restorative conversations
After any incident, the adults involved should provide the opportunity for the child to reflect on what has happened. This conversation  needs to take place at a point when both the adult and child are ready to engage positively. During the conversation, the adult should avoid blaming the child and focus on identifying why an incident occurred and how it could be avoided in the future. Curiosity and empathy should be modelled in order to help the child reflect on their behaviour and identify strategies to use in future. 
Restorative questioning could include:
- What happened?
- What were you thinking?
- Who has been affected?
- How did this make you or others feel?
- What needs to happen to put things right?
- What could you do differently next time?

Logical consequences linked to the behaviour, alongside restorative conversations
For example: 
· If a child causes damage to school property, staff should explore what has happened and link an appropriate consequence to repairing what has been damaged. 
· If a child refuses to complete a learning activity in a lesson, staff should discuss the problem with the child and agree together clear expectations about what learning they need to complete and when this will be done. 

Planned Interventions 
Children identified in weekly inclusion meetings as needing extra support in understanding and regulating their own emotions and behavioural responses are provided with interventions by the inclusion team. These interventions are centred on building relationships, trust and consistency, so that children develop a toolkit of strategies they can use to help them manage their own behaviour more effectively, Interventions may include mentoring sessions with a learning mentor, focused on helping individual children to feel supported and to provide the opportunity to discuss what is and isn’t working for the child in the their daily life at school.

Meetings with Parents/Carers
Parent/carer support is encouraged by staff through regular communication of both successes and any concerns. If a child is not engaging well in school life or when there has been an incident causing concern, parents are asked to come into school to discuss the situation and to plan next steps for supporting the child. This conversation will usually be with the class teacher in the first instance, with inclusion team and senior leadership team involvement where appropriate. 

Physical Intervention
On some extremely rare occasions, distressed children may demonstrate dangerous behaviours which put themselves or others at significant risk of harm. In these rare circumstances, staff may judge that the use of physical intervention is appropriate and unavoidable to ensure children remain safe in school. 
Refer to the Use of Reasonable Force Policy for more information. 

Fixed Term Suspension/Permanent Exclusion
The school strives to support every child to make the right choices so that they are safe within the school setting. However, if a child’s behaviour puts themselves or others at risk and they are too dysregulated for staff to manage this safely in school, a fixed term suspension or permanent exclusion may be used as a last resort.  
Refer to Suspension and Exclusion Policy for more information.

Behaviour Monitoring 
The school records information relating to behaviour on CPOMS, enabling analysis of trends and identification of behaviour patterns relating to individuals/groups/classes. This ensures a strategic whole school approach and leads to the provision of additional support for individual children and for staff to help them manage specific behaviours more effectively, including through the deployment of the Inclusion Team for prevention and intervention work. 

[bookmark: _heading=h.gjdgxs]Special Educational Needs and Disabilities (SEND)
[bookmark: _heading=h.kwdboog8fj8o]The school recognises that children with SEND may need additional support to enable them to manage their relationships and behaviour. Where it is identified that a child’s behaviour is consistently challenging, teachers should complete a ‘cause for concern’ sheet so that the Inclusion Team can consider strategies to better support them. Where this support is significant, children, it is documented in Positive Handling Plans / Extended Support Plans / Education Health Care Plans as appropriate.
Refer to SEND Policy and SEND Information Report for more information. 
[bookmark: _heading=h.wgqlftexivnr]
[bookmark: _heading=h.75vrjerfg6sn]Attendance
[bookmark: _heading=h.vyzfezsuny60]Research shows that poor attendance can often result in poor attitudes towards learning, leading to poor attainment and outcomes. If a child’s attendance is causing concern, appropriate support and challenge will be provided through the application of the school’s Attendance Policy and Procedures.
[bookmark: _heading=h.omjdcfposlpo]Refer to Attendance Policy and Procedures for more information.
[bookmark: _heading=h.fec1j9o9w770]
[bookmark: _heading=h.jpe6v3mjtf6e]Links to Other School Policies
[bookmark: _heading=h.ezc8vvi8whtr]SEND Policy
[bookmark: _heading=h.q7rr2ock3as]SEND Information Report 
[bookmark: _heading=h.r7bt69ssh7hh]Use of Reasonable Force Policy 
[bookmark: _heading=h.ufrjhprpm4n8]Suspension and Exclusion Policy
[bookmark: _heading=h.qmuf1kaj9c5o]Attendance Policy
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