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Focus on comparing South America – Brazil and Sao Paulo or Rio de Janeiro
Year Group: Y5      Term: Summer 1
	Overview of unit
The aim of this unit is to introduce pupils to the diverse and unique culture of Brazil. Throughout the unit pupils will be encouraged to compare the geography of Brazil to that of the UK. Pupils will begin by studying the human and physical features of Brazil before placing Brazil in the wider context of the world and South America. They will then look at the climate of Brazil and use data to create their own graphs. Next pupils will investigate the main reasons why so many Brazilians have moved from the north of the country to the south and discuss why people move to new areas. They pupils will investigate the similarities and differences between the lives of young people living in different parts of Rio de Janeiro. They will discuss and investigate the question of why sixteen million Brazilians live below the poverty line, before using video links and information pages to create a Venn diagram comparing the lives of young people living in Barra di Tijuca and Rochinha. Finally, they will explore the lives of the indigenous people of the Amazon rainforest and develop the pupils’ knowledge and understanding of tribes through an exploratory and investigative approach.


	Big ideas
Weekly questions 
What makes you, you?
What makes you special?
How are we similar and different from each other?
How have different cultures helped to make the UK an amazing place to live?
How can we be inclusive of all people especially people who are different to us?

	Identity – What are the key aspects of South American culture? 
Diversity – How is life different for people living in South America than in the Uk? How is life different from people living in different areas of Brazil?
Sustainability and Environment – How are the lives of the Awa tribe under threat?
Social Justice and Equity – Comparison of rich and poor in Rio

	Geographical concept, 
· Space
· Scale
· Interdependence
· Cultural Awareness
· Environmental Impact
· Sustainable Developmen
	Space – Location of Brazil in relation to the rest of the world
Place - Identifying the physical and human characteristics of Brazil
Scale - maps that show global positions and maps that show local position. Discussing how maps show distance between places.
Diversity - Similarities and differences between the lives of the indigenous people and other people living in Brazil.
Differences between Brazil and Sheffield
Interpretation -Rich and poor in Brazil


	NC objectives (substantive)
Pupils should extend their knowledge and understanding beyond the local area to include the United Kingdom and Europe, North and South America. This will include the location and characteristics of a range of the world’s most significant human and physical features. They should develop their use of geographical knowledge, understanding and skills to enhance their locational and place knowledge.

Locational Knowledge
• locate the world’s countries, using maps to focus on Europe (including the location of Russia) and North and South America, concentrating on their environmental regions, key physical and human characteristics, countries, and major cities
• identify the position and significance of latitude, longitude, Equator, Northern Hemisphere, Southern Hemisphere, the Tropics of Cancer and Capricorn

Human/Physical Geography (UK)
• understand geographical similarities and differences through the study of human and physical geography of a region of the United Kingdom, a region in a European country, and a region within North or South America
• describe and understand key aspects of human geography, including: types of settlement and land use, economic activity

Geographical skills and fieldwork
• use maps, atlases, globes and digital/computer mapping to locate countries and describe features studied 
• use the eight points of a compass, four and six-figure grid references, symbols and key (including the use of Ordnance Survey maps) to build their knowledge of the United Kingdom and the wider world 
• interpret and use thematic maps
• Read and compare map scales.
• Recognise different map projections.
• Relate different maps to each other and to aerial photos.

	Disciplinary Knowledge
· Understand that geographers learn about the world by observing and collecting data and information. Understand that knowledge about the world can be revised as we collect new data and information. 
· Ask and investigate geographical questions, suggesting enquiries to test them.
· Observe and collect information and data from fieldwork, photos and aerial images, diagrams, globes, atlases, map, GIS and a range of age-appropriate charts and graphs, choosing an appropriate method to record evidence as needed and provide reasons for this.
· Analyse, communicate and explain geographical information by constructing maps with keys, labelled diagrams, age-appropriate and through writing at length, using appropriate geographical vocabulary. Choose an appropriate method to communicate information and give reasons for this.

	New Vocabulary
Europe, South America, locate, recognise, latitude, longitude, Equator, Northern Hemisphere, Southern Hemisphere Tropics of Cancer and Capricorn, Arctic and
Antarctic Circle, the Prime/Greenwich Meridian and time zones
	.Prior learning 
Year 4
· Identify the position and significance of the Equator, Northern Hemisphere, Southern Hemisphere, the Tropics of Cancer and Capricorn, Arctic and Antarctic Circle
· Know the climate in temperate regions and other regions
· Name and locate The Mediterranean Sea and some of the countries that border it including Greece
· Name 1  difference and 1 similarity between Sheffield and Athens (climate, coast, tourism, food)

Year 1 and 2
· Know the four seasons and what their weather is likely to be like and how we would show these on a map.
· To know the definitions of human and physical features.

	Crucial Knowledge (To be used for assessment)	
· Locate Brazil on a map of the world and South America and include the equator and northern and southern hemispheres
· Name three human and physical features of Brazil
· Describe the climate in Brazil
· Give two reasons why someone might prefer to live in the urban areas of Brazil rather than the rural areas.
· Name the similarities and differences between the rich and poor in Rio de Janeiro?
· Name the similarities and differences between the lives of the indigenous people and other people living in Brazil.
· Give two ways in which the lives of people in Brazil are different to lives of people in the UK?

	Resources – this website has lessons and activities to support
https://www.rgs.org/schools/resources-for-schools/brazil
m

	Lesson 1 and  short lesson 2
Where is Brazil? An identification of the human and physical features 

Substantive knowledge 
Use maps and atlases to locate the continent South America and the country Brazil. Identify the countries bordering Brazil.  Concentrate on Brazil’s environmental regions, key physical and human features, and major cities

Understand geographical similarities and differences through the study of human and physical geography of Brazil

Describe and understand the key aspects of physical geography, including: biomes and vegetation belts, rivers and mountains.

Disciplinary knowledge 
Understand that Geographers use maps, atlases, globes and digital/computer mapping to locate Brazil and surrounding countries and oceans; describe features studied.


	This lesson aims to encourage and develop the research skills of pupils, therefore teachers should encourage this skill throughout the lesson

Review: How many continents are there in the world? How many of these can you name?
Where is South America? How many countries can you locate and name in South America? 
What is a physical feature? What is a human feature?

Input
Q) Where is Brazil in South America?
Show pupils soundscape and images (lesson one PPT) and QU: where do you think this is? Why? Pupils to discuss their ideas in mixed ability table groups. 

Next, pose the question: where is Brazil? Provide pupils with a range of resources (maps, atlases, globes) to enable them to investigate this question. This is an excellent opportunity to allow pupils to access globes and digital maps, such as Google Earth. Allow the pupils time to investigate the maps and encourage them to find out additional information about Brazil. Ensure children identify northern, southern hemisphere, equator, lines of longitude and latitude.
After that, provide the pupils with the opportunity to share their knowledge regarding Brazil with the class.

Explain that we are going to find out about the physical and human features of Brazil. Recap on what these mean. Explain that they will complete a carousel of activities today and in short lesson the next day. Provide with task cards and maps

Activities
· What are the name of cities in Brazil?
· What is the longest river and highest mountain in Brazil? 
· Which countries border Brazil?
· Can you identify and locate any of the geographical regions in Brazil? 

Plenary
Refer back to the question Where is Brazil?
In pairs use geographical language to explain how you would answer that question using the facts you have learnt today.


	Lesson 3
 Why did the England football team not want to play in Manaus?


Substantive knowledge 
Locate the different environmental regions of Brazil and key physical characteristics.  

Understand geographical similarities and differences through the study of the climate and environmental regions in Brazil. Compare the climate of Brazil with that of the UK.   

Describe and understand key aspects of: physical geography, including: climate zones.

Disciplinary knowledge 
Understand that Geographers present data

Use climate data to create climate graphs for a range of environmental regions in Brazil. Using the climate data and graphs, compare Brazil’s climate with the UK

	Review: What does the geographical term ‘climate’ mean? What does the geographical term ‘weather’ mean? What is the difference between climate and weather? Locate Northern and Southern hemisphere. What is data? Locate Brazil on a map of South America.

Input
QU Why did the England football team not want to play in Manaus?
Allow the pupils time to think about the question, before allowing them to discuss their ideas as a table group. After that, encourage the pupils to discuss their answers as a class. Pupils should be encouraged to use their maps from the previous lesson to remind them of the location and geographical region Manaus is located.

Once initial discussion is over, play the video clip in which Roy Hodgson (England football manager) discusses why he did not want the England team to play in Manaus during the 2014 World Cup. Go to the BBC Sport website. Pupils should watch the video clip before discussing the question further: Why did the England football team not want to play in Manaus? Pupils should now be able to develop their answers and support with evidence from the video

MAIN ACTIVITY: 
Move the discussion on to what is meant by climate. Pupils take on the role of geographical investigators. Explain to the pupils that within this lesson they will be comparing the climate of different locations in Brazil in order to find a more suitable location for the England football team to play.
Why do you think geographers compare the climate of different locations?
What will this information teach them?
What climate do you think the footballers would prefer? Why? 
Present the pupils with the locations they will be focusing on: Brasilia, Manaus, Salvador, Rio de Janeiro, and Curitiba. As a class identify the locations of these places.

QU - How do you think geographers present climate data?
Teacher to model and show the pupils examples of climate graphs and explain that the pupils will be creating their own climate graph for the different climatic areas of Brazil. 
Using the Climate Data of the different locations (see downloadable resources); the pupils will be given the opportunity to draw their own climate graphs for the one of the locations provided. The less able will be supported by the teacher and provided with a frame to draw their graph. 

PLENARY:
Pupil to describe the findings of their graphs by writing a conclusive paragraph explaining what this shows them about the climate of Brazil. 
The following key questions can be used to guide the pupils work and ideas:
When is the rainfall highest/lowest in your location?
When is the temperature highest/lowest in your location?
Does this differ to the other location you have studied?
Do you think that this would be a better location for the England football team to play? Why?

Present pupils with a climate graph of UK and ask pupils to compare the climate of UK to the cities of Brazil. 
When is the temperature highest in Brazil? Is this the same as in the UK?
Why not? Teacher to discuss the Northern and Southern hemisphere with the pupils. 


	Lesson 4
Where do people choose to live in Brazil?

Substantive knowledge 
Locate the major cities and environmental regions of Brazil. Concentrate on key physical and human characteristics as they relate to urbanisation

Understand geographical similarities and differences through the study of urban and rural areas in Brazil.

Examining human and physical push and pull factors related to urbanisation.   

Disciplinary knowledge 
Ask and investigate geographical questions, suggesting enquiries to test them.
	Review: Sort some pictures of rural and urban areas. What is the longest river and highest mountain in Brazil? Which countries border Brazil?

Input 
Discussion about push/pull factors. This can be explained to the pupils using a tug of war analogy. Explain that in most countries there are factors that push people away from a certain location and factors that pull people towards a certain location.
What is a push factor?
The reasons why a person moves from a particular area. Very often this is due to factors such as: lack of services, safety, crime, crop failure, drought, flooding, poverty, war.
What is a pull factor?
The reasons why a person moves to a particular area. Very often this is due to factors such as: higher employment, increased wealth, better services, good climate, more fertile land, lower risk from natural hazards.
At this point the teacher should explain to the pupils that most of the large cities in Brazil are located in the South of the country, leaving the north of the country mostly rural. Ensure that the pupils understand the geographical terms urban and rural:

Activity:
Teacher to set up the classroom with the images. One side of the classroom will represent the urban south (Brasilia) and the other, rural north (The Caatinga). Show the location of these areas on a map of Brazil
Pupils begin at the rural end of the classroom and read the push/pull statements out loud. They then make a decision whether this would make them want to stay in the north or move towards the south. In pairs, pupils to be given a statement which they will choose where to place, either rural or urban. You could use counters to represent children.
Pupils discuss their findings with the class before writing their own definition of a push/pull factor. 

Pupils imagine that they are living in the Caatinga. They will plan and write a letter to a friend explaining why they want to leave the countryside (push) and move to Brasilia (pull).


	Lesson 5
What is meant by  the phrase ‘A city of two halves’?

Substantive knowledge 
Understand geographical similarities and differences through the study of human and physical geography of a region of South America. 
Use information on the Rochinha favela and Barra da Tijuna to create a Venn diagram highlighting similarities and differences between these two areas of Rio de Janeiro.

Disciplinary knowledge 
Ask and investigate geographical questions, suggesting enquiries to test them.
	Review: Sort some pictures of rural and urban areas. What is the longest river and highest mountain in Brazil? Which countries border Brazil?

Input 
Begin the lesson by sharing the title of the lesson with the pupils: a city of two halves. The teacher should pose the following question:
What do you think is meant by this statement?
Activity 
Provide children with incomplete image of Rio.
What do they think is on the other side Pupils to complete the picture of Rio in 5 minutes. Compare pupils’ work before revealing the real picture. 
Is this what the pupils expected?
What do you think this image shows and teaches you about Rio de Janeiro?
How does this image link to the title of this lesson?

Input
QU - Why do over 16 million Brazilians live below the poverty line? 
What is meant by the geographical term: poverty line? 
Allow the pupils to discuss the question.
Definition-  people who do not have enough income (money) to afford essential resources such as food. 
It can be discussed with the pupils that the poverty line is usually set at people earning less than about $1 per day (approximately 65p). 

What is meant by the geographical term: favela? (A settlement of often poorly built homes – which have sometimes been called slums - on the outskirts of a city). 
What do you imagine the Rochinha favela to be like? 
How do you think this will compare to Barra di Tijuca? 
Following this, show pupils the image of the Rochinha favela: Is this how you pictured the favela to look like? 
Provide information to pupils focusing on two different areas of Rio: the Rochinha favela and Barra di Tijuca.
Watch the video about life in the Rochinha favela Rio de Janeiro.

Activity:
Using the video links and information pages provided, pupils to create a Venn diagram comparing the lives of children living in the Rochinha favela to those living in Barra da Tijuca.

Plenary
QU - How do the lives of young people living in Brazil differ to those of young people living in the UK? Are there any similarities?


	Lesson 6
Who lives in the amazon rainforest?

Substantive knowledge 
Locate the Amazon rainforest using maps and focus key physical and human characteristics.  

Understand geographical similarities and differences through the study of human and physical geography of the Amazon rainforest and the Awa tribe
  
Disciplinary knowledge 
Ask and investigate geographical questions, suggesting enquiries to test them.

	Review: What does ‘a city of two halves’ mean? Where is Rio de Janeiro located? What is the ‘poverty line’? Name 3  similarities and differences between the rich and poor in Rio de Janeiro?

Input:
Qu - Do all people living in Brazil want to migrate to the urbanised areas? 
Discuss who lives in the Amazon Rainforest? Pupils to discuss these questions in pairs before reporting back to the class. 
Share video footage of the Awa tribe with the class- what do you think the lives of these people is like? How do you think they felt when they saw the plane filming them?
Locate the amazon rainforest on a map together. Focus on northern, southern hemisphere, equator, lines of longitude and latitude. Discuss what the climate would be like.

QU - What is meant by the term, indigenous people?
People who originate from a particular region or country who choose to remain living in their ancestral home.
QU - What does the term, uncontacted tribe mean? 
A group of people who choose to live a traditional lifestyle. They have no association with the modern world and have no contact with it.
Introduce the Awa tribe as a class. 

Activity:
Children to use information given about the Awa tribe. Move around the room collecting information. Then complete a table which compares the lives of children in the UK and Awa tribe – focus on food, clothes, leisure, jobs 

Input
Discuss the following questions:
What factors may be affecting the lives of the Awa tribe?
Show pupils images of the rainforest under threat.
Discuss the consequences of: cattle ranching, farming, logging, disease and road building on the lives of the Awa tribe (and also the lives of those undertaking these activities) as a class.

Plenary
What can be done to help to protect the tribes of the Amazon Rainforest?
Pupils to discuss this question within their table groups before reporting back to the whole class. 
Teacher to encourage pupils to use the internet to research this further at home and come back with further information .
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